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In the decades since adoption of the 1972 World Heritage Convention, there 
has been a growing body of literature about heritage studies. Some schol-
ars discuss the phenomenon of heritage itself, contributing to definitions of 
heritage and how it is used (for example, Carman 2000, 2002; Fairclough 
et al. 2008; Messenger and Smith 2010). Others discuss the various meth-
ods used to investigate heritage and the ethics and values issues related to 
heritage (for example, Clark 2006; Little and Shackel 2014; Smith et al. 2010; 
Sørensen and Carman 2009).
 Sørensen and Carman, for example, provide an orientation to heritage 
as an emerging interdisciplinary field of study, making the case for explicit 
discussion and critical assessment of heritage methodologies, including 
“the need for methodological self-awareness” based on case studies (2009: 
4). Harrison addresses heritage as an interdisciplinary social phenomenon 
that needs to take into account relationships with other social, political, and 
environmental issues. “Thinking of heritage not as a set of tangible ‘things’, 
nor as intangible expressions and practices, but instead as relational and 
emergent in the dialogue between people, objects, places and practices also 
has implications for how we think about and manage heritage in the future,” 
Harrison argues (2013: 226). Smith (2006) discusses heritage as a process, a 
series of acts in the present that refer to the past.
 A number of authors investigate the positions of stakeholders, the role 
of human rights and civic engagement, and the importance of values con-
siderations in critical approaches to heritage studies (for example, Chilton 
and Mason 2010; Hamilakis 2004; Little and Shackel 2014; Logan 2012; 
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Meskell 1998; Pyburn and Smith 2015; Rubertone 2008; Schofield 2014; Yu 
et al. 2018). Hamilakis urges archaeologists to create spaces in their teach-
ing practices for critical reflection that allows students to understand how 
knowledge is generated (2004). Case studies in Schofield (2014) explore the 
importance of developing practices that involve sharing expertise, listening 
to community voices, and understanding the depth of feelings that often 
accompany issues related to heritage. For Little and Shackel, the most ba-
sic definition of heritage might be “whatever matters to people today that 
provides some connection between past and present . . . and it includes 
the tangible and intangible in culture and nature” (2014: 39). They argue 
that heritage, civic engagement, and social justice are intertwined and that 
archaeologists can contribute to new narratives toward those ends (2014: 
46–52).
 Logan draws connections between cultural heritage and human rights–
based cultural practice. “As heritage teachers, we need to reconsider what 
new knowledge and skills are needed by practitioners in their education if 
they are to adopt a human rights approach to their work” (Logan 2012: 242). 
Little argues for archaeologists as scholars “to take seriously both citizen-
ship and the privilege of their positions in order to contribute in a positive 
way to our society” (Little 2010: 155).
 Yu and colleagues introduce the “Toronto Declaration on the Relevance 
and Application of Heritage in Contemporary Society,” while presenting a 
diverse set of approaches to heritage protection, community involvement, 
and strategic utilization of expertise (Yu et al. 2018).
 Similarly, the authors in this volume and its companion, Pedagogy and 
Practice in Heritage Studies (Bender and Messenger 2019), offer rich per-
spectives on approaches and practices related to heritage studies. Many of 
our authors are archaeologists who are deeply committed to the broader 
frame of heritage studies. They bring their archaeological knowledge and 
practice to their understanding of and engagement with heritage. Chilton, 
for example, outlines the various ways that heritage has been defined and 
implications for how it is used. Her own definition of heritage includes 
“both tangible and intangible remains of the past and contemporary activi-
ties associated with these remains.” Shackel adds that “heritage is based on a 
community’s shared values.” According to Zimmerman, heritage is “central 
to identity, to self-esteem, and to daily life.” B. Clark (following Smith 2006) 
discusses how the heritage process can take place through group conversa-
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tions at a site, talking about what happened here or could have happened 
here (compare Elia et al. 2019; Messenger 2019). K. Clark identifies heritage 
assets as things from the past that we value enough to carry them into the 
future.
 The authors in this volume offer multiple perspectives on the history 
of heritage studies and approaches to teaching about heritage. The first 
three chapters orient readers to changing views of heritage (Shackel, Chil-
ton) and potential influences and disruptors (Franklin). Other authors 
discuss diverse stakeholders (B. Clark, K. Clark, King, Messenger, Sievert 
et al., Watkins) and new approaches to heritage education (Croucher and 
Cobb, Hayes et al., MacDonald, Marciniak, Zimmerman). The companion 
volume (Bender and Messenger 2019) provides case studies that illustrate 
how heritage study modifies and enriches archaeology courses and curri-
cula, from modifications of assignments and courses, to considerations of 
learning theory and assessment strategies to address heritage issues. Taken 
as a whole, following a “grounded theory” approach as described by Strauss 
and Corbin (1998), these works contribute to the development of theory re-
lated to heritage pedagogy. Strauss and Corbin argue that grounded theo-
ries, based on a process that begins with an area of study and allows theory 
to emerge from the data, are more likely to resemble reality “because they 
are drawn from data, are likely to offer insight, enhance understanding, and 
provide a meaningful guide to action” (1998: 12).
 Several authors in this volume, including Shackel, Hayes and colleagues, 
and MacDonald, discuss theoretical and structural shifts taking place as 
programs transition from public archaeology or disciplinary studies to heri-
tage studies. Chilton analyzes some of the ways that concepts of heritage are 
being used for framing policies of professional organizations. The chapters 
by King, Watkins, B. Clark, MacDonald, Sievert and colleagues, and Mes-
senger address the central role that diverse perspectives play in teaching 
and learning about heritage in respectful and socially engaged ways. Frank-
lin and Marciniak address how new technologies contribute to the shifting 
field of heritage learning. The transition that Cobb and Croucher describe 
in the UK context is one that seeks to move from the loss of a funded, uni-
fied approach to archaeology and heritage pedagogy to a reassembled ap-
proach in which people and things are interconnected and equally affec-
tive. They are among several authors, including Shackel and Zimmerman, 
who discuss the current debates in higher education about teaching critical 
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thinking skills versus skills for professional practice. The impact on heri-
tage, as Shackel describes it, is that “teaching and learning critical thinking 
skills [as opposed to skill-based programs] . . . allow[s] us to develop more 
complicated and more inclusive community heritage.”
 Ethical practices and ethics education are key components of heritage 
education and are woven throughout the writing in this volume and its 
companion. Sievert and coauthors discuss the teaching and learning of 
ethical practices as a critical objective for pedagogy in higher education, 
especially as they relate to Indigenous and human rights regarding repatria-
tion (see also McGill 2019). Watkins examines ethics and repatriation issues 
in terms of “teaching Indigenous archaeology.” Messenger addresses justice 
and ethics issues related to heritage through the lenses of gender and class. 
McGill’s (2019) case study on ethics education and assessment of student 
learning describes how heritage learning can foster complex thinking pro-
cesses and reflection.
 In discussing their teaching philosophies, authors consider their ap-
proaches to working with students who learn in different ways, as well as 
the challenges of teaching in different settings. Watkins discusses the im-
portance of different styles of learning and communicating, which are of-
ten culturally specific, and which must be engaged in collaboratively by 
teacher and learners. He emphasizes the importance of a values-centered 
approach to teaching Indigenous archaeology and, more broadly, the sto-
ries, relationships, and concepts that comprise heritage. B. Clark describes 
the value of social network theory as a tool for understanding heritage work 
and teaching in a community context. Community connections such as 
pairing students and volunteers in fieldwork, oral history projects, or co-
created interpretation need to be formalized in heritage pedagogy, she sug-
gests, if students are to learn that heritage extends beyond concern for sites 
and objects. King describes the challenge of modifying the length and cost 
of summer field experiences for students who must fulfill their work and 
family obligations (compare Elia et al. 2019). Franklin offers an educator’s 
perspective on disruptive influences on heritage education, especially tech-
nological innovations, such as online learning, and an emphasis on student-
centered approaches that allow greater access to information and more spe-
cialized learning opportunities. Marciniak presents a detailed case study of 
how some of the same technological innovations described by Franklin are 
being used to educate heritage professionals spread across Europe.
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 Several authors consider current initiatives to develop heritage studies 
programs, both within a department and across disciplines and colleges. 
MacDonald discusses how a graduate program in public issues anthropol-
ogy prepares future practitioners to “articulate with the expanding interna-
tional field of transdisciplinary studies,” focusing on complex contemporary 
issues, such as global warming or ethnic strife (compare Scham 2019). Both 
the Canadian program that MacDonald describes and the U.S. program de-
tailed by Hayes and colleagues rely on broad collaboration across academic 
disciplines and beyond the academy to prepare heritage professionals for 
work in many settings (see also Shackel, this volume; Pluckhahn 2019). B. 
Clark and King each describe community-based field programs, both of 
which have been greatly enriched by the diverse make-up of both students 
and community participants. They and other authors in this volume grap-
ple with the concept of critical heritage studies, that is, how study of the 
past can benefit communities today, especially Indigenous and descendant 
communities.
 A number of authors address the theme of perspective in the context of 
critical archaeology and heritage. Some call it decentering the authority of 
archaeologists; others discuss the role of multiple stakeholders, who have 
varied interests and motivations, valid perspectives and points of view, and 
rich and multifaceted sources of knowledge. Watkins, Sievert and coau-
thors, and MacDonald all discuss Indigenous archaeology and the complex 
discourse, consultation, and collaboration that must take place around heri-
tage. Shackel, B. Clark, and King describe complex field programs with di-
verse sets of stakeholders having potentially conflicting interests and goals. 
In each case, acknowledging and valuing these differences, and negotiating 
how they fit into the heritage stories being created as a result of these proj-
ects, are critical to reaching mutually acceptable outcomes.
 Zimmerman presents an aspirational framework that points toward next 
steps in the development of a critical pedagogy of heritage. Among the im-
portant assessments he makes is that archaeologists would do well to con-
sider why audiences are invested in heritage much more than they are in 
archaeology, once the hype of oldest, biggest, and most mysterious wears off. 
Can archaeology really matter? he asks. It can, if we recognize its political 
nature and use it to challenge colonial and class struggle legacies, and “work 
with communities to develop meaningful representations of their pasts.” 
He offers a “Trial Hierarchy of Heritage Awareness” as a way to theorize a 
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critical pedagogy of heritage. He suggests that a fruitful approach to teach-
ing about archaeology would be a pedagogy that shows how archaeology 
can help communities identify elements of their heritage about which they 
have questions that might be addressed by material culture study. Among 
other possible benefits would be the ability to challenge deeply rooted, and 
not always accurate, narratives about their heritage. The key, says Zimmer-
man, and other authors in these volumes, is to recognize that moving in a 
continuum—from cultural resource management to public archaeology to 
critical archaeology to critical heritage—is hard work that requires inten-
tional collaboration with partners and stakeholders in communities. Criti-
cal heritage not only allows people to work on projects they helped design, 
but also helps them learn to craft meaningful public policies that move be-
yond preservation or repatriation to a place where archaeology matters in 
people’s lives.
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